
	
Guam	District	Level	Lesson	Plan	
	

Quarter	3	
	

Content:	Social	Studies/	GU	History	 Grade/Course:	4th		 Timeline:	Week	1:	3/15/15-3/18/16	
Standard(s):	
Guam	Standards:			

4.4.1	Select	and	defend	positions	in	writing	and	discussion	about	Guam’s	government	and	civics.		

CCSS	ELA	Support	Standards:	

4RI.3.	Explain	events,	procedures,	ideas,	or	concepts	in	a	historical,	scientific,	or	technical	text,	including	what	
happened	and	why,	based	on	specific	information	in	the	text.	
	
RI.7	Interpret	information	presented	visually,	orally,	or	quantitatively	(e.g.,	in	charts,	graphs,	diagrams,	time	lines,	
animations,	or	interactive	elements	on	Web	pages)	and	explain	how	the	information	contributes	to	an	
understanding	of	the	text	in	which	it	appears.	

	
Lesson	Overview:	For	this	lesson,	students	will	learn	
about	the	Organic	Act	of	1950.	Students	will	watch	two	
videos	and	compare	the	viewpoints.	More	over,	students	
will	learn	about	the	impact	of	U.S	administration	on	
Guam	and	the	Congressional	walkout.	They	will	also	see	
the	connection	and	significance	of	the	Treaty	of	Paris	
with	Guam.		

Lesson	Objective(s):	
In	this	lesson,	students	will	be	able	to	

• Write	a	film	analysis	about	the	Organic	Act	
• Compare	and	contrast	different	view	points	

about	the	Organic	Act	
• Identify	the	causes	and	effects	of	the	

Congressional	walkout		
• Describe	the	significance	of	the	Treaty	of	Paris	

to	Guam	
	

Vocabulary:	insular	cases,	Organic	Act	of	1950,	Guam	
Congress	Walkout,	U.S.	Constitution,	position,	
unincorporated	territory,	political	status,	Treaty	of	Paris	

Focus	Question(s):		How	does	Guam’s	government	
best	serve	its	citizens?	

 

	
Description	of	Lesson	(Including	Instructional	Strategies):	

ü I	can	describe	the	Treaty	of	Paris	and	its	connection	to	Guam.		
ü I	can	describe	the	1950	Organic	Act	of	Guam.	
ü I	can	identify	and	briefly	describe	the	causes	and	effects	of	the	Congressional	walkout.	

	
Anticipatory	Set:			

• Journal	Topic:	Why	do	you	think	we	need	a	government?		
	
Instruction	and	Strategies:	

r Session	1	and	2	:	“Organic	Act	of	Guam:	While	watching	the	video,	have	students	take	notes	on	their	
graphic	organizers.	After,	have	a	class	discussion	on	the	video.	

	
⇒ Video	#1:	https://www.youtube.com/watch?v=3iriX2lQLYg	
⇒ Video	#2:	https://www.youtube.com/watch?v=DI5vphN9LSY	

	
	
	
	
	



	
r Session	3	and	4:	Film	analysis	of	Organic	Act	

⇒ Students	are	to	work	in	pairs	and	discuss	the	different	views	portrayed	in	the	video	regarding	the	
Organic	Act	of	Guam.	After,	they	are	to	write	an	analysis	of	the	film.		

	
Words	to	Know:	

1. An	unincorporated	territory	in	American	law	is	an	area	controlled	by	the	United	States	government	
"where	fundamental	rights	apply	as	a	matter	of	law,	but	other	constitutional	rights	are	not	available".	

2. The	Organic	Act	of	Guam	is	federal	legislation	passed	by	the	United	States	Congress	and	signed	into	law	
by	US	President	Harry	S.	Truman	on	1	August	1950.	In	general,	the	act	established	a	non-military,	civil	
government	on	Guam;	granted	congressional	US	citizenship	to	residents	of	the	island	at	the	time	and	their	
descendants;	and	solidified	the	island’s	political	status	as	an	unincorporated	territory	of	the	United	States.	

3. Treaty	of	Paris	1898:	It	ended	the	Spanish-American	War,	which	lead	to	the	formal	surrender	of	Guam	and	
Puerto	Rico	to	the	United	States.		

4. U.S	Constitution:	the	fundamental	or	organic	law	of	the	U.S.,	framed	in	1787	by	the	Constitutional	
Convention.	It	went	into	effect	March	4,	1789.		

5. On	5	March	1949,	the	Guam	Congress	walked	out	as	a	protest	against	the	US	Naval	Government	and	to	
underscore	its	quest	for	a	measure	of	self-government	and	US	citizenship.	The	protest	drew	nationwide	
attention	through	the	press,	and	thereafter	fairly	quick	action	by	the	U.S.	Congress	and	President	Harry	
Truman.	

⇒ In	the	aftermath	of	World	War	II,	one	of	the	leading	causes	of	conflict	between	the	naval	
government	and	Chamorros	was	widespread	land	seizures	by	the	US	military,	largely	for	exclusive	
use	by	the	military	for	recreation,	rather	than	toward	the	defense	of	the	island.	Additionally,	
discriminatory	wages	for	Chamorro	laborers	working	for	the	military	were	one-fourth	the	pay	rate	
of	American	laborers	performing	identical	jobs.	The	desire	for	US	citizenship	and	self-government	
was	reignited	as	many	believed	this	would	afford	rights	and	liberties	to	end	these	imbalances.	

	
	
Guided	Practice:	Worksheets		

1. Responsibilities	of	Citizenship	
2. Branches	of	Government		
3. The	Constitution	of	the	United	States	

	
	
Formative	Assessment:		

1. What	is	the	Treaty	of	Paris?	What	connection	does	it	have	with	Guam?	
2. Briefly	describe	the	Organic	Act	of	Guam	in	your	own	words.	
3. What	lead	to	the	Congressional	walk	out?	
4. Guam	is	considered	an	unincorporated	territory	of	the	United	States.	What	does	unincorporated	territory	

mean?	
5. List	and	describe	2	important	things	that	you	learned	in	this	week’s	lesson.	Why	are	they	important?	

	
Closure:		Review	of	Lesson	and	Presentation	of	film	analysis	on	Organic	Act	
	
Independent	Practice:	

r Film	analysis		
⇒ Random	reporter		

	
Accommodations/Modifications:	

r Cooperative	Learning		
r Simplified	Instruction	
r Simplified	Work	
r For	students	who	have	difficulty	in	reading,	pair	them	up	with	a	study	buddy.	



r Adjust	lesson	pace	or	give	more	time	
r Oral	Instruction/Questioning/testing/reading	

	
Resources	(Textbook	and	Supplemental):	
http://www.guampedia.com/organic-act-of-guam/	

http://www.guampedia.com/guams-political-status/	

http://www.history.com/this-day-in-history/treaty-of-paris-ends-spanish-american-war	

http://www.guampedia.com/guam-congress-walkout/	

Video	#1:	https://www.youtube.com/watch?v=3iriX2lQLYg	

Video	#2:	https://www.youtube.com/watch?v=DI5vphN9LSY	
Reflection:	
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Cross-Curricular Reading Comprehension Worksheets: D-26 of 36

You are a citizen of the country you were born in. Usually, 
citizens live in their country as loyal members of society. 
Many countries also have options so people who are not 
natural-born citizens can become citizens of that country. 
When they complete the requirements, they are called 
naturalized citizens. 

As a citizen of your country, you have some rights, duties 
and responsibilities. U.S. law guarantees the rights of all 
citizens. It doesn’t matter what U.S. state the citizen lives in, 
the rights are the same for all citizens. This is because the 
U.S. Constitution is the supreme law of the land. The rights 
of citizens of the United States are protected in the Bill of 
Rights. The Bill of Rights is the fi rst ten amendments to the 
U.S. Constitution. A citizen has the right to speak freely and 
the right to religious freedom. A citizen who is accused of a 
crime has a right to a fair trial and a trial with a jury. 

In exchange for their rights, citizens have duties and 
responsibilities.They have a duty to serve on a jury when 
asked. They should obey all laws. In wartime, they must 
serve in the armed forces when required to. They must 
pay taxes to support the services and programs of the 
government. Good citizens vote in elections to express their 
opinion on how the government should be run.

In addition to a national citizenship, people are 
citizens of a state and a city. They have similar rights and 
responsibilities in each level of citizenship.

Answer the following questions based on the 
reading passage. Don’t forget to go back to the 
passage whenever necessary to fi nd or confi rm 
your answers. 

1) In your own words, explain what it means to be a 
citizen. 

__________________________________________

__________________________________________

2) What are the fi rst ten amendments to the 
U.S.Constitution called? 

__________________________________________

__________________________________________

3) What is a naturalized citizen? ________________

__________________________________________

__________________________________________

4) Describe some of the duties and responsibilities of 
a citizen.  __________________________________

__________________________________________

__________________________________________

5) What are two rights guaranteed to citizens in the 
U.S. Constitution?

__________________________________________

__________________________________________
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You are a citizen of the country you were born in. Usually, 
citizens live in their country as loyal members of society. 
Many countries also have options so people who are not 
natural-born citizens can become citizens of that country. 
When they complete the requirements, they are called 
naturalized citizens. 

As a citizen of your country, you have some rights, duties 
and responsibilities. U.S. law guarantees the rights of all 
citizens. It doesn’t matter what U.S. state the citizen lives in, 
the rights are the same for all citizens. This is because the 
U.S. Constitution is the supreme law of the land. The rights 
of citizens of the United States are protected in the Bill of 
Rights. The Bill of Rights is the fi rst ten amendments to the 
U.S. Constitution. A citizen has the right to speak freely and 
the right to religious freedom. A citizen who is accused of a 
crime has a right to a fair trial and a trial with a jury. 

In exchange for their rights, citizens have duties and 
responsibilities.They have a duty to serve on a jury when 
asked. They should obey all laws. In wartime, they must 
serve in the armed forces when required to. They must 
pay taxes to support the services and programs of the 
government. Good citizens vote in elections to express their 
opinion on how the government should be run.

In addition to a national citizenship, people are 
citizens of a state and a city. They have similar rights and 
responsibilities in each level of citizenship.

Answer the following questions based on the 
reading passage. Don’t forget to go back to the 
passage whenever necessary to fi nd or confi rm 
your answers. 

1) In your own words, explain what it means to be a 
citizen. 

__________________________________________

__________________________________________

2) What are the fi rst ten amendments to the 
U.S.Constitution called? 

__________________________________________

__________________________________________

3) What is a naturalized citizen? ________________

__________________________________________

__________________________________________

4) Describe some of the duties and responsibilities of 
a citizen.  __________________________________

__________________________________________

__________________________________________

5) What are two rights guaranteed to citizens in the 
U.S. Constitution?

__________________________________________

__________________________________________

students choice

the Bill of Rights

                                                   a person who 

meets the requirements to become a citizen of 

a country other than the one he was born in

                  Examples of correct answers: 

serve on a jury, obey the laws, vote, serve 

in the armed forcces

5) Examples of correct answers: speak freely 

and religious freedom

key

Actual wording of answers may vary.
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 Cross-Curricular Reading Comprehension Worksheets: D-29 of 36 

There are three different levels of government in the United States: 
federal, state and local. Offi cials in each level are elected by the people to 
serve and protect the people within the jurisdiction, or area of authority. 
The federal government handles relations between the United States 
and other countries, including war, peace treaties and trade. It is also in 
charge of printing money and running the military. State governments are 
responsible for public education, health and safety. Local governments 
provide services, such as parks, police and fi re protection, to members of 
the community.

The federal government is the national level of government. It is divided 
into three separate branches: the legislative branch, the judicial branch, 
and the executive branch. The three branches work together to make sure 
the power is balanced, and no individual branch becomes too powerful. 
This is known as a system of checks and balances. 

Congress is the legislative branch. It is responsible for making laws. 
Congress is made up of two separate chambers: the Senate, and the 
House of Representatives. Each state is represented in each chamber. A 
state elects two senators to the Senate. Each state’s representation in the 
House of Representatives is based on the state’s population.

The judicial branch is responsible for interpreting laws and for hearing 
court cases. These court cases decide if a law has been broken or if a laws 
is unjust. The Supreme Court is our nation’s highest court and has power 
over all lower courts when deciding matters concerning in the 
U.S. Constitution. 

The executive branch is responsible for executing, or carrying out, 
laws. The president of the United States is in charge of this branch and is 
assisted by his cabinet of advisors. The president signs bills into law and 
can also veto proposed laws. In addition, the president is commander in 
chief of the U.S. armed forces.

 The three branches of the federal government work together to 
ensure that the rights of citizens are not lost. The ultimate power in the 
U.S. government belongs to the people. Citizens entrust their power to 
government offi cials by voting to elect them.

 Answer the following questions based on the 
reading passage. Don’t forget to go back to the 
passage whenever necessary to fi nd or confi rm 
your answers. 

1) What does a system of checks and balances 
protect against?

___________________________________________

___________________________________________

2) Which of the branches of  the federal government is 
divided into two separate chambers? What are 
the chambers?

___________________________________________

___________________________________________

3) What is the difference between representation in the 
House and representation in the Senate?

___________________________________________

___________________________________________

4) What is the judicial branch responsible for?

___________________________________________

___________________________________________

5) The president of the U.S. is in charge of which 
branch of government? ________________________

___________________________________________
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There are three different levels of government in the United States: 
federal, state and local. Offi cials in each level are elected by the people to 
serve and protect the people within the jurisdiction, or area of authority. 
The federal government handles relations between the United States 
and other countries, including war, peace treaties and trade. It is also in 
charge of printing money and running the military. State governments are 
responsible for public education, health and safety. Local governments 
provide services, such as parks, police and fi re protection, to members of 
the community.

The federal government is the national level of government. It is divided 
into three separate branches: the legislative branch, the judicial branch, 
and the executive branch. The three branches work together to make sure 
the power is balanced, and no individual branch becomes too powerful. 
This is known as a system of checks and balances. 

Congress is the legislative branch. It is responsible for making laws. 
Congress is made up of two separate chambers: the Senate, and the 
House of Representatives. Each state is represented in each chamber. A 
state elects two senators to the Senate. Each state’s representation in the 
House of Representatives is based on the state’s population.

The judicial branch is responsible for interpreting laws and for hearing 
court cases. These court cases decide if a law has been broken or if a laws 
is unjust. The Supreme Court is our nation’s highest court and has power 
over all lower courts when deciding matters concerning in the 
U.S. Constitution. 

The executive branch is responsible for executing, or carrying out, 
laws. The president of the United States is in charge of this branch and is 
assisted by his cabinet of advisors. The president signs bills into law and 
can also veto proposed laws. In addition, the president is commander in 
chief of the U.S. armed forces.

 The three branches of the federal government work together to 
ensure that the rights of citizens are not lost. The ultimate power in the 
U.S. government belongs to the people. Citizens entrust their power to 
government offi cials by voting to elect them.

 Answer the following questions based on the 
reading passage. Don’t forget to go back to the 
passage whenever necessary to fi nd or confi rm 
your answers. 

1) What does a system of checks and balances 
protect against?

___________________________________________

___________________________________________

2) Which of the branches of  the federal government is 
divided into two separate chambers? What are 
the chambers?

___________________________________________

___________________________________________

3) What is the difference between representation in the 
House and representation in the Senate?

___________________________________________

___________________________________________

4) What is the judicial branch responsible for?

___________________________________________

___________________________________________

5) The president of the U.S. is in charge of which 
branch of government? ________________________

___________________________________________

It prevents one branch from becoming too 

powerful

The legislative branch is divided into the 

Senate and the House of Representatives.

the state’s population.

interpreting laws and hearing court cases

executive branch

Key  

Actual wording of answers may vary.
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The Constitution of the United StatesThe Constitution of the United StatesThe Constitution of the United StatesThe Constitution of the United States
After the Revolutionary War, the former colonies faced many decisions. They no longer
recognized British laws or British government. Still, people needed laws and government.
Soon, the states began to set up their own governments. Different states had different laws.
They had different taxes. They even had different systems of money. People thought of
themselves as citizens of one state  – not citizens of a country.

America’s founders knew that for the new nation to survive, all thirteen states would have to
work together. America needed a national government. On May 25, 1787, delegates from
every state except Rhode Island met in Philadelphia. At first, these fifty-five men did not all
agree about the best system of government. They talked about different governments. They
debated. And they compromised. They worked for nearly four months. The system they finally
agreed upon had three branches. The legislative branch would make laws. The executive
branch would carry out the laws. The judicial branch would decide what the laws meant.

Working together, the delegates wrote the U.S. Constitution. The Constitution explain how
the three branches of government function. It also sets rules for all three branches. On
September 17, 1787, thirty-nine delegates signed the final draft of the Constitution.

The Constitution is still the basis of U.S. government today. The original copy of the
Constitution is housed in a special display case in Washington, D.C.

Directions: Read the following statements. Label them true, false, and not stated. Write
one more true statement and one more false statement of your own.

_________________ 1. The United States government started printing dollars
immediately after the Revolutionary War.

_________________ 2. The former colonies faced many decisions.

_________________ 3. The people of Rhode Island did not want a national government.

_________________ 4. The Constitution was written in Philadelphia.

_________________ 5. George Washington was the father of the Constitution.

_________________ 6. The Constitution established three branches of government.

_________________ 7. Only men signed the Constitution.

_________________ 8. The Constitution is no longer in 
use today.

True: _______________________________________________

_____________________________________________________

False: _______________________________________________

_____________________________________________________



	
Guam	District	Level	Lesson	Plan	 Quarter	4	

	
Content:	Social	Studies/	GU	
History	

Grade/Course:		4th		 Timeline:	Week	2	(3/28/16	-	4/1/16)	

Standard(s):	Standards:		
Guam	Standards:	

4.4.2	Identify	Guam	as	a	U.S.	Territory	that	recognizes	the		U.S.	Constitution	as	the	Supreme	Law	of	the	
Land.		

CCSS	ELA	Support	Standards:	

4RI.3.	Explain	events,	procedures,	ideas,	or	concepts	in	a	historical,	scientific,	or	technical	text,	including	
what	happened	and	why,	based	on	specific	information	in	the	text.	
	
RI.7	Interpret	information	presented	visually,	orally,	or	quantitatively	(e.g.,	in	charts,	graphs,	diagrams,	
time	lines,	animations,	or	interactive	elements	on	Web	pages)	and	explain	how	the	information	
contributes	to	an	understanding	of	the	text	in	which	it	appears.	
	
Lesson	Overview:	For	this	week,	students	will	read	
and	learn	about	one	of	Guam’s	famous	legends:	
“How	the	Women	Saved	Guam.”	More	over,	
students	will	continue	to	learn	and	acquaint	
themselves	with	the	U.S	government	in	specificity	
to	the	constitution.	They	will	also	learn	about	what	
it	means	with	Guam	being	an	unincorporated	
territory	of	the	U.S.	Students	will	learn	important	
events	that	help	shape	Guam’s	history	pre	and	post	
World	War	II.		
	

Lesson	Objective(s):	
In	this	lesson,	students	will	be	able	to:	

• Explain	the	role	of	a	government	and	its	
importance	

• Describe	the	U.S	constitution	
• Read,	summarize,	and	retell	a	famous	Guam	

legend	in	their	own	words	

Vocabulary:	insular	cases,	Organic	Act	of	1950,	
Guam	Congress	Walkout,	U.S.	Constitution,	
position,	unincorporated	territory,	political	status,	
Treaty	of	Paris	
	

Focus	Question(s):	How	does	Guam’s	government	
best	serve	its	citizens?	
	

	
Description	of	Lesson	(Including	Instructional	Strategies):	
Anticipatory	Set:	Write	down	the	words	to	know	on	the	board.	Then	have	students	write	down	their	
definition/	understanding	of	each	term.		

• Random	reporter:	have	a	couple	of	students	share	their	definitions	with	the	class.	
	

Instruction	and	Strategies:	
r Words	to	Know:	Have	students	note	down	the	words	to	know	with	their	definitions.	

1. Government	(noun):	the	form	or	system	of	rule	by	which	a	state,	government,	etc.	is	
governed.		

2. Unincorporated	territory	(noun):	In	American	law,	it	is	an	area	controlled	by	the	U.S	
government	“where	fundamental	rights	apply	as	a	matter	of	law,	but	other	constitutional	
rights	are	not	available.”	



	
3. Constitution	(noun):	The	system	of	fundamental	principles	according	to	which	a	nation	or	

state	is	governed.		
	
Art	Integration:	As	students	note	down	the	terms	with	their	appropriate	definitions.	Have	them	create	a	
picture	book	that	illustrates	each	term	to	help	them	remember	the	definitions.	Students	are	to	also	write	
a	sentence	and	use	each	term	correctly.		
	

r Legend	of	the	Week:	“How	the	Women	Saved	Guam”	
Ø Class	reading	
Ø Discussion	of	legend	
Ø After	divide	the	class	into	groups	and	have	them	create	a	story	booklet	where	they	work	

together	as	a	group	to	summarize	the	legend	in	their	own	words.	(legends’	book	will	be	
used	throughout	all	of	4th	quarter)	
o Art	Integration:	In	their	group	booklet,	have	students	create	illustrations	describing	

their	summary.		
o Presentations:	Groups	will	present	their	booklets	to	the	class	and	share	their	own	

personal	insights.		
r Constitution	Day	Vocabulary	Worksheet	(go	over	as	a	class)	(*pdf	file	attached)	

Ø Matching	Words	and	Definitions	
Ø Think	About	It	

r Constitution	of	the	U.S	worksheet:	Class	reading	of	informative	text	and	then	discussion.	After,	
have	students	complete	questions	in	worksheet.		

	
Formative	Assessment:	Quiz	attached	below	

	
	
Closure:	Review	of	Lesson	and	quiz	(*Review	attached	below)	
	
	
Independent	Practice:		

r Classroom	Constitution	(*pdf	file	p.19	attached)		
Ø Have	students	work	on	the	worksheet	to	create	their	own	“classroom	constitution:	based	

on	their	understanding	of	the	U.S	constitution	
	
Accommodations/Modifications:	

r Cooperative	Learning		
r Simplified	Instruction	
r Simplified	Work	
r For	students	who	have	difficulty	in	reading,	pair	them	up	with	a	study	buddy.	
r Adjust	lesson	pace	or	give	more	time	
r Oral	Instruction/Questioning/testing/reading	

Resources	(Textbook	and	Supplemental):		
Flood,	Bo,	Beret	E.	Strong,	and	William	Flood.	Pacific	Island	Legends:	Tales	from	Micronesia,	Melanesia,	
Polynesia,	and	Australia.	Honolulu,	Hawaiʻi:	Bess,	1999.	Print.	
www.k12reader.com	
http://bensguide.gpo.gov/	
http://www.fasss.net/uploads/Constitution_Day.pdf	
	



	
	

QUIZ	REVIEW	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	



	
	

Name:____________________________________________	
	

Quiz		
	

For	question	1-3	draw	a	line	to	the	duty	of	the	different	branches	of	government.	
	

1. Executive	Branch																																																								a.	creates	the	law	
	

2. Judicial	Branch																																																												b.	enforces	the	law	
	

3. Legislative	Branch																																																						c.	interprets	the	law	
	
For	questions	4	and	5	circle	the	best	answer	
	
4.	Eddie	Calvo	is	Guam’s	current	________________	

a. President	
b.			Governor	
c.			Senator	
d.		Vice	President	
	

5.	The	document	that	Guam	is	governed	by	is	called	the	______________	
a. Civil	Rights	Act	
b. Natural	Rights	Act	
c. Organic	Act	of	2000	
d. Organic	Act	of	1950	

	
	
	
	
	

Think	About	It	
	1.)	What	is	the	setting	of	the	story?	

2.)	Why	did	the	women	cut	off	their	long,	black	silky	hair?	

3.)	What	were	the	women	weaving?	

4.)	What	was	the	net	made	of?	

5.)	What	is	the	moral	of	the	story?	Why	do	you	think	it	is	important?	

	
	



	
Guam	District	Level	Lesson	Plan	
	

Quarter	4	
	

Content:	Social	Studies/	Guam	
History	

Grade/Course:		4th		 Timeline:	Week	3:	4/4/16-4/8/16	

Standard(s):	Standards:		
Guam	Standards:	

4.2.1	Discuss	the	difference	between	historical	fact	and	opinion.	

RI.4.5	Describe	the	overall	structure	(e.g.,	chronology,	comparison,	cause/effect,	problem/solution)	of	
events,	ideas,	concepts,	or	information	in	a	text	or	part	of	a	text.		
	

RI.6.	Compare	and	contrast	a	firsthand	and	secondhand	account	of	the	same	event	or	topic;	describe	the	
differences	in	focus	and	the	information	provided.	
	
	
Lesson	Overview:	For	this	lesson,	students	will	
continue	to	learn	and	acquaint	themselves	with	
essential	aspects	of	the	U.S	government.	They	will	
see	the	significance	of	the	U.S.	constitution.	More	
over,	students	will	also	continue	to	work	on	
historical	facts	and	opinions	and	identify	them	
within	texts.		

Lesson	Objective(s):	
In	this	lesson,	students	will	be	able	to	

• Distinguish	between	historical	fact	and	
opinion	

• Use	history	vocabulary	words	correctly	in	a	
sentence	

• Write	an	informative	mini-essay	describing	
the	U.S	government	

• Describe	the	significance	of	the	U.S	
constitution	
	

Vocabulary:	Americanization,	occupation,	influence,	
impact,	assimilation,	benevolent,	policy,	petition,	
Petition	of	1902,	unincorporated	territory,	political	
status	

	

Focus	Question(s):	Summarize	the	Americanization	
on	Guam	from	post-WWII	to	the	present.	

	
	

	
Description	of	Lesson	(Including	Instructional	Strategies):	
	
Anticipatory	Set:	Journal	Writing:	If	you	could	go	back	in	time,	how	would	you	imagine	seeing	Pre-World	
War	II	Guam	who	was	under	the	U.S	Naval	administration?	How	do	you	think	Guam	was	like	at	that	time?	
Write	two	descriptive	paragraphs	describing	Guam	during	the	U.S	occupation.		

	
Instruction	and	Strategies:	

r Words	to	Know:	New	Oxford	American	Dictionary	
1. Americanization	(n):	American	in	character	or	nationality.	
2. Occupation	(n):	The	action,	state,	or	period	of	occupying	or	being	occupied	by	military	force.	
3. Influence	(n):	The	capacity	or	power	to	have	an	effect	on	someone	or	something.	
4. Impact	(n):	The	effect	or	influence	of	one	person,	thing,	or	action	on	another.	
5. Assimilation	(n):	Process	of	taking	in	information,	ideas,	or	culture	and	understand	fully;	To		



	
blend	in.	

r Monday	and	Tuesday:	Historical	Fact	and	Opinion		
ü I	can	distinguish	between	historical	fact	and	opinion.	
v Students	will	continue	their	current	event	assignments.	However,	this	time,	they	will	go	over	

their	article	in	class	and	list	down	2	historical	facts	and	2	opinions.	If	there	are	no	opinions	
listed,	then	students	are	to	create	their	own	based	on	their	article.		

Ø Random	Reporter	
r Wednesday	and	Friday	

ü I	can	write	a	detailed	summary	in	my	own	words.	
ü I	can	describe	the	significance	of	the	U.S	constitution.	
ü I	can	write	an	informative	essay	that	highlights	the	important	parts	of	the	U.S	government.	

Ø Continue	“How	the	Women	Saved	Guam”	legend		
Ø United	States	Government	(p.	308	Houghton	Mifflin	SS	Book	Ch.11	Lesson	1):	Class	

reading	and	discussion	over	lesson.	Have	students	take	notes	on	their	graphic	
organizers.	After,	have	students	answer	lesson	review	on	page	311.		

Ø Intro:	Pre	World	War	II	Guam	(link	below)	
Formative	Assessment:		

v Mini-Essay:	Have	students	write	an	informative	mini-essay	that	describes	the	many	aspects	
of	the	U.S	government	we	went	over	the	past	two	weeks.	Then	in	a	separate	sheet	of	paper,	
have	students	list	down	historical	facts	from	their	mini-essay	and	opinions.		

	
	
Closure:	Review	of	lesson	and	mini-essay	
	
	
Independent	Practice:	Historical	Fact	and	Opinion	Activity,	Lesson	Review	p.	311	
	
Accommodations/Modifications:	

r Cooperative	Learning		
r Simplified	Instruction	
r Simplified	Work	
r For	students	who	have	difficulty	in	reading,	pair	them	up	with	a	study	buddy.	
r Adjust	lesson	pace	or	give	more	time	
r Oral	Instruction/Questioning/testing/reading	

Resources	(Textbook	and	Supplemental):	
Houghton	Mifflin	Social	Studies	Book,	Chapter	11,	Lesson	1	
http://www.guampedia.com/historic-eras-of-guam/us-naval-era-of-guam/	
http://www.guampedia.com/american-style-colonialism/	
	
	
	
	
	



	
Guam	District	Level	Lesson	Plan	
	

Quarter	4	
	

Content:	Social	Studies/	GU	
History	

Grade/Course:	4th		 Timeline:	4/11/16	~	4/15/16	

Standard(s):	Standards:		
Guam	Standards:	

4.2.7	Analyze	the	causes	and	effects	of	the	Spanish-	American	War.	

RI.4.5	Describe	the	overall	structure	(e.g.,	chronology,	comparison,	cause/effect,	problem/solution)	of	
events,	ideas,	concepts,	or	information	in	a	text	or	part	of	a	text.		
	
RI.6.	Compare	and	contrast	a	firsthand	and	secondhand	account	of	the	same	event	or	topic;	describe	the	
differences	in	focus	and	the	information	provided.	
	
Lesson	Overview:	In	this	lesson,	students	will	go	
learn	more	about	the	Spanish-American	War.	They	
will	learn	and	analyze	the	causes	and	effects	of	the	
Spanish-American	war.	They	will	also	learn	about	
yellow	journalism	and	its	role	during	the	war.	
Students	will	also	do	a	film	analysis	of	the	Spanish-
American	War.	More	over,	they	will	also	further	
enhance	their	knowledge	about	drawing	
conclusions.	
	

Lesson	Objective(s):	
In	this	lesson,	students	will	be	able	to	
« Identify	and	describe	the	causes	and	effects	of	

the	Spanish-American	war	
« Describe	the	significance	of	yellow	journalism		
« Draw	a	connection	between	the	Spanish-

American	war	and	Guam	
« Identify	what	Cuba	and	Philippines	wanted	

from	Spain	
« Draw	conclusions	from	the	texts	they	read	

	
Vocabulary:	Americanization,	occupation,	influence,	
impact,	assimilation,	benevolent,	policy,	petition,	
Petition	of	1902,	unincorporated	territory,	political	
status	
	

Focus	Question(s):	Summarize	the	Americanization	
on	Guam	from	post-WWII	to	the	present.	

How	does	the	aftermath	of	the	Spanish-American	
War	affect	Guam? 

	
	

	
Description	of	Lesson	(Including	Instructional	Strategies):	
	
Anticipatory	Set:	Journal	Writing:	What	does	independence	mean	to	you?	What	would	you	do	if	your	
independence	was	taken	away	from	you?	

	
Instruction	and	Strategies:	
ü I	can	identify	and	describe	causes	and	effects	of	the	Spanish-American	War	
ü I	can	describe	the	significance	of	yellow	journalism.	
ü I	can	draw	a	connection	between	the	Spanish-American	war	and	Guam	
ü I	can	identify	what	both	Cuba	and	the	Philippines	initially	wanted.	
	
	
	
	



r Power	Point	Presentations	and	Class	Discussion	on	the	Spanish-American	War	
v Youtube	Video:	Crucible	of	Empire:	The	Spanish-American	War	

https://www.youtube.com/watch?v=8g8NpQsmxj4	
o Film	Analysis:	have	students	write	a	summary	describing	the	many	things	they	

learned	about	the	war	and	after	have	them	share	with	the	class	(random	reporter).	
v Integration	with	Art	

§ Have	students	create	a	poster	illustrating	the	Spanish-American	War	with	a	one-
paragraph	summary.	

§ After	showing	students	samples	of	yellow	journalism,	have	students	demonstrate	
what	they	learned	through	having	them	create	their	imaginary	article	that	
incorporates	the	characteristics	of	yellow	journalism.	

	
r Houghton	Mifflin	Social	Studies	Text	pp.	326	327	

§ Skill	builder:	Drawing	Conclusion	
o Class	reading	and	discussion	on	lesson.	Students	are	to	take	notes	on	key	points.	

Then	have	students	answer	questions	on	page	327.		
Formative	Assessment:		

1. Where	did	the	Spanish-American	War	take	place?	Cuba	
2. Describe	yellow	journalism.	A	form	of	journalism	that	distorts	and	exaggerates	news	in	order	to	

attract	the	public	and	create	sensations.	
3. Who	was	blamed	for	the	sinking	of	the	USS	Maine?	Spain	
4. What	is	the	Treaty	of	Paris?	Important	document	that	put	an	end	to	the	war	between	Spain	and	the	

U.S.	It	also	played	a	role	in	giving	Cuba	its	independence.	More	over,	Puerto	Rico,	Guam,	and	the	
Philippines	(sold	for	$20M)	were	placed	under	U.S	control,	which	ultimately	led	to	the	
establishment	of	Guam	and	Puerto	Rico	being	U.S	territories.	

5. Write	a	brief	paragraph	that	summarizes	what	you	learned	about	the	Spanish-American	War	of	
1898.	

	
	
Closure:	Lesson	Review	and	Quiz	
	
Independent	Practice:	Spanish-American	War	Poster,	Yellow	Journalism	article	
	
Accommodations/Modifications:	

r Cooperative	Learning		
r Simplified	Instruction	
r Simplified	Work	
r For	students	who	have	difficulty	in	reading,	pair	them	up	with	a	study	buddy.	
r Adjust	lesson	pace	or	give	more	time	
r Oral	Instruction/Questioning/testing/reading	

Resources	(Textbook	and	Supplemental):		
SPANISH-AMERICAN	WAR		
https://www.youtube.com/watch?v=8g8NpQsmxj4	
http://www.authorstream.com/Presentation/mcdermottj-249916-spanish-american-war-pwpt-education-
ppt-powerpoint/	
http://wars.pppst.com/spanish-american.html	
http://wars.mrdonn.org/powerpoints/spanish-american.html	
Houghton	Mifflin	Chapter	11	pp.326-327	Draw	Conclusions	
	



	
Guam	District	Level	Lesson	Plan	
	

Quarter	4	
	

Content:	Social	Studies/	GU	
History	

Grade/Course:	4th		 Timeline:	4/18/16-4/22/16	

Standard(s):		
Guam	Standards:	

4.2.10	Explain	how	the	American	occupation	before	WWII	impacted	life	on	Guam.		

RI.4.5	Describe	the	overall	structure	(e.g.,	chronology,	comparison,	cause/effect,	problem/solution)	of	
events,	ideas,	concepts,	or	information	in	a	text	or	part	of	a	text.		
	

RI.6.	Compare	and	contrast	a	firsthand	and	secondhand	account	of	the	same	event	or	topic;	describe	the	
differences	in	focus	and	the	information	provided.	
	
Lesson	Overview:	In	this	lesson	students	will	learn	
about	the	impact	of	Americanization	on	Guam	prior	
to	WWII.	They	will	learn	about	U.S	governors	on	
Guam	and	their	contribution.	More	over,	they	will	
learn	about	the	different	customs	and	cultural	
practices	of	the	Chamorros	during	pre-war	Guam.		

Lesson	Objective(s):	
In	this	lesson,	students	will	be	able	to	
« Describe	the	impact	of	the	American	

occupation	on	Guam	prior	to	WWII	
« Describe	U.S	governors	on	Guam	and	their	

contributions	
« Identify	and	describe	customs	and	cultural	

practices	of	pre-war	Guam	
Vocabulary:	Americanization,	occupation,	influence,	
impact,	assimilation,	benevolent,	policy,	petition,	
Petition	of	1902,	unincorporated	territory,	political	
status	

Focus	Question(s):		

What	was	the	impact	of	the	American	occupation	
on	Guam	prior	to	WWII?	
	

	
Description	of	Lesson	(Including	Instructional	Strategies):	
	
Anticipatory	Set:	Students	learned	that	as	a	result	of	the	Spanish-American	War,	the	U.S	gained	Guam	and	
made	it	a	territory.	Have	students	write	a	paragraph	describing	how	they	think	Guam	was	during	the	Naval	
era	prior	to	WWII.	Students	are	to	create	an	illustration	of	how	they	imagine	Guam	looked	like	at	that	time.	

	
Instruction	and	Strategies:	

r American	Occupation	on	Guam	prior	to	WWII	
Ø Class	Reading	and	Discussion	

• A	History	of	Guam	*textbook	
o Chapter	12	Guam	under	the	Stars	and	Stripes	pp.187	

§ Have	students	jot	down	key	points	of	Spanish-American	War	
§ Also,	have	students	take	notes	on	each	governor	and	their	

contribution	to	Guam.	
v Integration	with	Art:	Naval	Era	of	Guam	Booklet	that	illustrates	U.S	

governors	and	the	contributions	they	made	to	Guam,	which	will	
ultimately	show	the	impact	of	the	American	occupation	on	Guam.	
Students	can	start	off	by	briefly	discussing	the	Spanish-American	



War	as	a	pretext.	
o Chapter	13	A	Year	in	Pre-War	Guam	

§ Integration	with	Art:	Have	students	jot	down	facts	of	the	customs	and	
cultural	practices	of	pre-war	Guam.	Then	have	them	illustrate	these	
practices	in	a	mini	booklet,	which	gives	insight	on	how	Guam	was	like	
prior	to	WWII.		

r Reflection:	Have	students	reflect	back	on	what	they	learned.	Then	have	them	write	a	two	
paragraph	summary	describing	what	they	learned	and	found	interesting	in	the	lesson.		

Ø Random	Reporter	
Formative	Assessment:		

1. Who	was	the	first	American	Governor	and	Lieutenant	Governor?	Capt.	Richard	P.	Leary	and	Lt.	
Safford	of	the	U.S	Navy	

2. Under	Governor	Dorn,	American	money	replaced	Filipino	and	American	______	on	Guam	for	the	
first	time	in	July	1,	1909.	Pesos	

3. What	are	some	cultural	practices	of	Guam?	fiestas,	pandanus	weaving,	salt	making,	Sunday	festivities	
4. In	your	own	words,	how	do	you	think	the	American	occupation	impacted	Guam?	
5. Choose	any	of	the	governors	during	the	American	occupation	and	briefly	describe	their	

contribution	to	Guam.	
	
Closure:	Lesson	Review	and	Quiz	
	
Independent	Practice:	Mini	Booklets,	Reflection	
	
Accommodations/Modifications:	
r Cooperative	Learning		
r Simplified	Instruction	
r Simplified	Work	
r For	students	who	have	difficulty	in	reading,	pair	them	up	with	a	study	buddy.	
r Adjust	lesson	pace	or	give	more	time	
r Oral	Instruction/Questioning/testing/reading	

Resources	(Textbook	and	Supplemental):		
http://www.guampedia.com/american-style-colonialism/	
http://www.guampedia.com/historic-eras-of-guam/us-naval-era-of-guam/	
Textbook:	
A	History	of	Guam	pp.187-237	
	



	
Guam	District	Level	Lesson	Plan	
	

Quarter	4	
	

Content:	Guam	History/SS	 Grade/Course:	4th		 Timeline:	04/25/16	-04/29/16	
Standard(s):	Standards:		
4.2.11	Discuss	the	impact	of	the	Japanese	occupation	on	Guam.		

RI.4.5	Describe	the	overall	structure	(e.g.,	chronology,	comparison,	cause/effect,	problem/solution)	of	
events,	ideas,	concepts,	or	information	in	a	text	or	part	of	a	text.		
	

RI.6.	Compare	and	contrast	a	firsthand	and	secondhand	account	of	the	same	event	or	topic;	describe	the	
differences	in	focus	and	the	information	provided.	
	
	
Lesson	Overview:	In	this	lesson,	students	will	learn	
in	detail	about	the	Japanese	occupation	on	Guam	
during	World	War	II.	They	will	learn	firsthand	about	
the	major	effects	of	imperialism	and	colonialism	
that	people	of	Guam	endured	under	the	hands	of	
the	Japanese.	Essentially,	students	will	get	a	
glimpse	of	history	that	will	enable	them	to	
understand	the	thirst	for	power	and	success	
through	imperialists’	ways.	

Lesson	Objective(s):	
In	this	lesson,	students	will	be	able	to	

• Understand	the	role	of	imperialism	and	
colonialism	during	WWII	

• Describe	the	effects	of	the	Japanese	
occupation	on	Guam	

• Summarize	how	Guam	was	under	the	
Japanese	during	World	War	II	

Vocabulary:	Americanization,	occupation,	influence,	
impact,	assimilation,	benevolent,	policy,	petition,	
Petition	of	1902,	unincorporated	territory,	political	
status	

Focus	Question(s):	What	effect	did	the	Japanese	
occupation	have	on	the	people	of	Guam	and	its	
culture?	
	

	
Description	of	Lesson	(Including	Instructional	Strategies):	
	
Anticipatory	Set:	Journal	Writing	(2	descriptive	paragraphs)	
If	another	country	came	to	Guam	and	forced	their	cultural	ways	and	language	upon	you,	how	would	you	feel	
or	react?	Also,	if	you	were	to	disobey	them	and	you	were	caught	speaking	your	native	language,	you	will	be	
punished.	Imagine	placing	yourself	at	the	time	the	Japanese	invaded	Guam.	How	would	you	feel?	What	are	you	
thinking	of?	

	
Instruction	and	Strategies:	

r Words	to	Know	
1. Imperialism:	the	policy	of	extending	the	rule	or	authority	of	an	empire	or	nation	over	foreign	

countries,	or	of	acquiring	and	holding	colonies	and	dependencies.		
2. Colonialism:	the	control	or	governing	influence	of	a	nation	over	a	dependent	country,	

territory,	or	people.		
r Class	reading	of	Guam	During	World	War	2	in	A	History	of	Guam	textbook	pp.	238-267	

§ Upon	reading	of	many	sections	of	class	reading,	students	are	to	take	notes	of	major	points	
within	the	chapter	and	most	especially	paying	close	attention	to	the	impact	the	Japanese	
had	on	the	people	of	Guam	and	their	culture.	

§ Class	Discussion:	For	each	section	of	the	lesson,	have	the	class	discuss	in	groups	or	partners	
and	then	have	a	random	reporter	or	think,	pair,	share	activity	so	that	they	can	share	their		



	
insights	about	the	lesson.		

§ Presentation:	Have	students	create	a	booklet	of	Guam	during	the	Japanese	occupation.	
« Art	Integration:	Students	are	to	include	an	illustration	for	each	section	of	their	

booklet.	
« The	booklet	should	essentially	be	an	informative,	illustrative	piece	that	demonstrates	

student	understanding	of	the	Japanese	occupation.	
	
Formative	Assessment:	Text	Analysis:	Mini-Essay	
In	two	paragraphs,	describe	the	impact	of	Japan’s	occupation	on	Guam.	How	did	it	shape	Guam’s	culture?	
How	did	it	affect	the	people	of	Guam?	Be	sure	to	use	points	from	class	discussion	in	your	mini-essay.	
	
Closure:	Review	of	lesson	and	mini-essay	of	Japanese	era	on	Guam	
	
	
Independent	Practice:	Japanese	Occupation	booklet	
	
Accommodations/Modifications:	
r Cooperative	Learning		
r Simplified	Instruction	
r Simplified	Work	
r For	students	who	have	difficulty	in	reading,	pair	them	up	with	a	study	buddy.	
r Adjust	lesson	pace	or	give	more	time	
r Oral	Instruction/Questioning/testing/reading	

Resources	(Textbook	and	Supplemental):		
Textbook:	
A	History	of	Guam	pp.	238-267	“Guam	During	World	War	II”	
http://www.guampedia.com/impact-of-japanese-military-occupation-of-guam/	
http://www.guampedia.com/japanese-occupation-of-guam/	
http://www.guampedia.com/wwii-from-occupation-to-liberation/	
https://www.nps.gov/parkhistory/online_books/npswapa/extContent/wapa/guides/first/sec4.htm	
http://www.nytimes.com/2005/08/14/us/decades-after-abuses-by-the-japanese-guam-hopes-the-us-will-
make-amends.html?_r=0	
http://www.historynet.com/battle-of-guam	
http://166.122.164.43/archive/2004/june/06-22-17.htm	
	
	
	
	



	
Guam	District	Level	Lesson	Plan	 Quarter	4	

	
Content:	Social	Studies/GU	
History	

Grade/Course:	4th		 Timeline:	5/2/16-5/6/16	

Standard(s):	Standards:		
Guam	Standards:	

4.2.12	Describe	the	political,	economic,	and	social	impact	of	Americanization	on	Guam	from	post	WWII	to	
the		present.		

RI.4.5	Describe	the	overall	structure	(e.g.,	chronology,	comparison,	cause/effect,	problem/solution)	of	
events,	ideas,	concepts,	or	information	in	a	text	or	part	of	a	text.		
	

RI.6.	Compare	and	contrast	a	firsthand	and	secondhand	account	of	the	same	event	or	topic;	describe	the	
differences	in	focus	and	the	information	provided.	
	
Lesson	Overview:	For	this	lesson,	students	will	learn	
more	about	Americanization	on	Guam	specifically	
from	post	WWII	to	the	present.	Students	will	view	
the	political,	economic,	and	social	impact	that	
Americanization	had	on	Guam.	Further,	they	will	tie	
in	and	see	the	major	impact	that	the	Spanish,	
Japanese,	and	American	occupations	had	on	
language.		
	
	

Lesson	Objective(s):	
In	this	lesson,	students	will	be	able	to	

• Describe	the	political,	economic,	and	social	
impact	of	Americanization	on	Guam	from	
post	WWII	to	the	present	

• Identify	and	explain	the	major	impact	that	
the	Spanish,	Japanese,	and	American	
occupations	had	on	language	

• Write	an	overall	summary	of	Americanization	
on	Guam	from	post	WWII	to	the	present	
	

Vocabulary:	Americanization,	occupation,	influence,	
impact,	assimilation,	benevolent,	policy,	petition,	
Petition	of	1902,	unincorporated	territory,	political	
status	

Focus	Question(s):	What	impact	did	
Americanization	have	on	Guam	from	post	WWII	to	
the	present?	
	

	
Description	of	Lesson	(Including	Instructional	Strategies):	
Anticipatory	Set:	Journal	Writing	(2	paragraphs)	

ü I	can	describe	how	the	Spanish,	Japanese,	and	American	occupations	on	Guam	had	a	major	impact	on	
language.	

ü I	can	write	descriptive	paragraphs	explaining	the	impact	of	the	Spanish,	Japanese,	and	American	
occupations	on	Guam	

You	have	learned	that	the	Spain,	Japan,	and	the	U.S	occupied	Guam	for	quite	some	time.	What	impact	do	
you	think	those	occupations	had	on	Guam?	For	example,	you	may	describe	how	those	occupations	had	an	
affect	on	language.		

	
Instruction	and	Strategies:			

ü I	can	describe	the	political,	economic,	and	social	impact	of	Americanization	on	Guam	from	post	WWII	
to	the		present.		

« Lesson:	A	History	of	Guam	textbook,	Ch.15	A	New	Guam	is	Born	(pp.268-290)	



r Upon	reading	of	many	sections	of	class	reading,	students	are	to	take	notes	of	major	points	within	
the	chapter	and	most	especially	paying	close	attention	to	the	impact	that	the	U.S	had	on	the	
people	of	Guam	and	their	culture.	

r Class	Discussion:	For	each	section	of	the	lesson,	have	students	partner	up	and	fill	out	a	KWL	chart.	
After,	they	may	share	their	ideas	with	the	class	and	go	up	with	their	partners	to	present.		

	
	

Formative	Assessment:		
1. The	Americans’	recapture	of	Guam	had	a	__________	purpose.	military	
2. Guam	essentially	became	a	______	for	fighting	against	Japan.	base	
3. True	or	False:	Many	people	gave	up	the	hard	work	of	farming	for	better	paying	jobs	with	the	navy.	

True	
4. In	terms	of	jobs,	what	major	change	did	it	have	for	women?		For	the	first	time,	women	were	able	to	

take	jobs	as	teachers,	nurses,	clerks,	stenographers,	telephone	operators,	and	cooks.	
5. On	August	 1,	 1950,	 President	 Truman	 signed	 the	bill	 passed	by	 the	81st	U.S	Congress	granting	 an	

________	Act	for	Guam.	Organic	
6. The	Organic	Act	was	a	stepping-stone	toward	self-government.	What	three	things	did	it	provide	for	

the	Chamorros	of	Guam.	U.S	citizenship,	an	elected	Guam	legislature,	and	complete	transfer	of	the	
government	from	the	Navy	Department	to	the	Department	of	Interior.		

	
Closure:	Review	of	lesson	and	quiz	
	
Independent	Practice:	*Integration	with	Art	

r Based	on	the	lesson	for	the	week,	create	a	mini	booklet	illustrating	your	understanding	of	the	
political,	economic,	and	social	impact	of	Americanization	on	Guam	from	post	WWII	to	the		present.	
You	may	go	back	and	read	through	CH.15	again	or	use	your	notes	to	complete	this	assignment.	

	
Accommodations/Modifications:	
r Cooperative	Learning		
r Simplified	Instruction	
r Simplified	Work	



r For	students	who	have	difficulty	in	reading,	pair	them	up	with	a	study	buddy.	
r Adjust	lesson	pace	or	give	more	time	
r Oral	Instruction/Questioning/testing/reading	

	
Resources	(Textbook	and	Supplemental):		
Textbook:	A	History	of	Guam	
Website:	Guampedia.com	
	
	
	
	



	
Guam	District	Level	Lesson	Plan	 Quarter	4	

	
Content:	Social	Studies/GU	
History	

Grade/Course:	4th		 Timeline:	W7	(5/2/16-5/6/16)	&	W8	
(5/9/16	–	5/13/16	)	

Standard(s):	Standards:		
Guam	Standards:	

4.2.12	Describe	the	political,	economic,	and	social	impact	of	Americanization	on	Guam	from	post	WWII	to	
the		present.		

RI.4.5	Describe	the	overall	structure	(e.g.,	chronology,	comparison,	cause/effect,	problem/solution)	of	
events,	ideas,	concepts,	or	information	in	a	text	or	part	of	a	text.		
	

RI.6.	Compare	and	contrast	a	firsthand	and	secondhand	account	of	the	same	event	or	topic;	describe	the	
differences	in	focus	and	the	information	provided.	
	
Lesson	Overview:	For	this	lesson,	students	will	learn	
more	about	Americanization	on	Guam	specifically	
from	post	WWII	to	the	present.	Students	will	view	
the	political,	economic,	and	social	impact	that	
Americanization	had	on	Guam.	Further,	they	will	tie	
in	and	see	the	major	impact	that	the	Spanish,	
Japanese,	and	American	occupations	had	on	
language.		Students	will	also	learn	about	primary	
and	secondary	sources	in	which	they	will	see	how	
they	are	similar	and	different.	
	

Lesson	Objective(s):	
In	this	lesson,	students	will	be	able	to	

• Describe	the	political,	economic,	and	social	
impact	of	Americanization	on	Guam	from	
post	WWII	to	the	present	

• Identify	and	explain	the	major	impact	that	
the	Spanish,	Japanese,	and	American	
occupations	had	on	language	

• Write	an	overall	summary	of	Americanization	
on	Guam	from	post	WWII	to	the	present	

• Identify	primary	and	secondary	sources	
• Distinguish	between	primary	and	secondary	

sources	
	

Vocabulary:	Americanization,	occupation,	influence,	
impact,	assimilation,	benevolent,	policy,	petition,	
Petition	of	1902,	unincorporated	territory,	political	
status	

Focus	Question(s):	What	impact	did	
Americanization	have	on	Guam	from	post	WWII	to	
the	present?	
	

	
Description	of	Lesson	(Including	Instructional	Strategies):	
	
Anticipatory	Set:	Journal	Writing	(2	paragraphs)	

ü I	can	describe	how	the	Spanish,	Japanese,	and	American	occupations	on	Guam	had	a	major	impact	on	
language.	

ü I	can	write	descriptive	paragraphs	explaining	the	impact	of	the	Spanish,	Japanese,	and	American	
occupations	on	Guam	

You	have	learned	that	the	Spain,	Japan,	and	the	U.S	occupied	Guam	for	quite	some	time.	What	impact	do	
you	think	those	occupations	had	on	Guam?	For	example,	you	may	describe	how	those	occupations	had	an	
affect	on	language.		
	



Instruction	and	Strategies:			
ü I	can	describe	the	political,	economic,	and	social	impact	of	Americanization	on	Guam	from	post	WWII	

to	the		present.		
« Lesson:	A	History	of	Guam	textbook,	Ch.15	A	New	Guam	is	Born	(pp.268-290)	
r Upon	reading	of	many	sections	of	class	reading,	students	are	to	take	notes	of	major	points	within	

the	chapter	and	most	especially	paying	close	attention	to	the	impact	that	the	U.S	had	on	the	
people	of	Guam	and	their	culture.	

r Class	Discussion:	For	each	section	of	the	lesson,	have	students	partner	up	and	fill	out	a	KWL	chart.	
After,	they	may	share	their	ideas	with	the	class	and	go	up	with	their	partners	to	present.		

	
	
	
	

ü I	can	distinguish	between	primary	and	secondary	sources.	
ü I	can	identify	primary	and	secondary	sources.	
r SKILL	BUILDER:	IDENTIFY	PRIMARY	AND	SECONDARY	SOURCES		(Houghton	Mifflin	SS	Book)	

Ø As	a	class,	read	pages	212	and	213.	Be	sure	to	go	over	the	three	steps	on	page	213.	Have	
students	jot	down	notes	in	their	graphic	organizers.	

Ø Have	students	write	definitions	of	terms	in	the	notebooks.	
Ø Have	students	analyze	and	compare	both	passages.	
Ø For	seatwork,	have	students	answer	the	questions	under	practice	the	skill	(pp.213).	Once	

everyone	is	done,	go	over	questions	to	check	for	understanding.		
Ø For	homework,	have	students	bring	a	newspaper	to	class	where	they	are	to	find	an	example	

of	a	primary	and	secondary	source.	Then,	they	are	to	write	a	paragraph	comparing	both	
sources.		

	
	
	
	
	
	



Formative	Assessment:		
1. The	Americans’	recapture	of	Guam	had	a	__________	purpose.	military	
2. Guam	essentially	became	a	______	for	fighting	against	Japan.	base	
3. True	or	False:	Many	people	gave	up	the	hard	work	of	farming	for	better	paying	jobs	with	the	navy.	

True	
4. In	terms	of	jobs,	what	major	change	did	it	have	for	women?		For	the	first	time,	women	were	able	to	

take	jobs	as	teachers,	nurses,	clerks,	stenographers,	telephone	operators,	and	cooks.	
5. On	August	 1,	 1950,	 President	 Truman	 signed	 the	bill	 passed	by	 the	81st	U.S	Congress	granting	 an	

________	Act	for	Guam.	Organic	
6. The	Organic	Act	was	a	stepping-stone	toward	self-government.	What	three	things	did	it	provide	for	

the	Chamorros	of	Guam.	U.S	citizenship,	an	elected	Guam	legislature,	and	complete	transfer	of	the	
government	from	the	Navy	Department	to	the	Department	of	Interior.		

7. How	are	secondary	sources	and	primary	sources	similar?	How	are	they	different?	
	
Closure:	Review	of	lesson	and	quiz	
	
Independent	Practice:	*Integration	with	Art	

r Based	on	the	lesson	for	the	week,	create	a	mini	booklet	illustrating	your	understanding	of	the	
political,	economic,	and	social	impact	of	Americanization	on	Guam	from	post	WWII	to	the		present.	
You	may	go	back	and	read	through	CH.15	again	or	use	your	notes	to	complete	this	assignment.	
	

r APPLY	THE	SKILL	p.213	Primary	and	Secondary	Sources	

	
Accommodations/Modifications:	
r Cooperative	Learning		
r Simplified	Instruction	
r Simplified	Work	
r For	students	who	have	difficulty	in	reading,	pair	them	up	with	a	study	buddy.	
r Adjust	lesson	pace	or	give	more	time	
r Oral	Instruction/Questioning/testing/reading	

	
Resources	(Textbook	and	Supplemental):		
Textbook:	A	History	of	Guam,	Houghton	Mifflin	Social	Studies		
Website:	Guampedia.com	
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